Structure of the Summary Statement

*The lessons on Discourse and Identifying Relationships need to be done before beginning this lesson.

Objective: Students will understand that a statement that summarizes discourse (the summary statement), is composed of specific parts.  They will be able to identify those parts.  

Materials:  Dry erase board and summary statement handouts (sample included here).

Time:  2 class periods

Process:

1. Review the summary statement in relation to discourse between two people (see “discourse” lesson).  You may want to review the practice part of the lesson again where you read or role play several exchanges.  Have the students summarize the discourse.  Make sure each statement includes the word “because”.  

2. When you have 5 to 10 statements, introduce the idea that these summary statements have a specific structure.  They are made up of elements that are necessary for effective communication.  Explain that when they write it is for the purposes of communication and their discourse will have to include a summary statement so that they can effectively communicate their message to a reader.  Tell them that they will need to understand the elements that make up the summary statement so that they can use them for good writing.  

3. Draw a vertical line before the word “because” in each of the summary statements.  Explain that a summary statement is made up of two parts – the “what” and the “why”.  Label these parts under one of the summary statements on the board using arrows or brackets.  


Sally is moving to Fairbanks because her dad got a job there. 




WHAT




WHY

4. Have the students help you label the rest of the summary statements in a similar manner.

5. Tell the students that the “what” part of the summary statement can be broken down into two parts.  They have already been introduced to the barbell and identifying relationships.  Explain that the “what” statement is simply a relationship statement that can be fitted onto the barbell model.  Using the graphic of the barbell, use one of the “what” statements from the summary statements you have been working with and put it into the barbell graphic.  Have the students help you do the same with the rest of the statements. 

6. Reinforce the idea that the “what” part of the statement must have two variables that are both nouns.  One can be the pronoun “I”.  They are always connected by a verb or a verb phrase.  Depending on the age of the students, you can use more or fewer sentences with adjectives and prepositional phrases.  If you use them, point them out and explain that they are attached to the main noun or part of the verb phrase.  

7. Give the students a handout of various summary statements (difficulty based on age and experience).  Tell them to circle the what part of each statement and the why part of each statement.  When they have done this, go through at least some of them together, either on the board or orally.  Most of the students will quickly understand that the “what” part is everything that comes before the word “because”, and the “why” is everything after.  

8. Go through the statements again, this time to determine if the “what” statements are good.  Remind students that they should be able to stand on their own as a sentence, and both “what’s” should be nouns.  Be sure to include a few that do not meet the criteria.  Students can do some or all of these on their own, but make sure you do some as a class.  

9. Direct the students to go over the statements again, this time focusing on the “why” statement.  Try to get them to look at the summary statement as though it were a cause and effect statement.  The “what” is the effect, the “why” is the cause.  For example, in the summary statement, “Sally is moving to Fairbanks because her dad got a job there,”  You can say the effect is Sally moving to Fairbanks.  What caused that?  Her dad got a job there.  Go through a few summary statements with the class using this questioning technique.  Point out that the main idea of the “why” cannot repeat any part of the “what” statement.  This is called circular reasoning, and is not helpful in explaining anything.  It adds nothing to your communication.  If you say, “I like parties because they are fun,” the “why” statement is not adding anything.  “Fun” is pretty much a repeat of the idea of a party – after all, parties are meant to be fun.  If you say you like parties, it can be assumed that you like fun – that’s what they are all about.  

How do you fix the dilemma of circular reasoning? One of the problems is that your “what” statement may not be specific enough.  Ask some implied questions or do some funneling to fix this;


Teacher:   
What kinds of parties do you like?


Student:
Birthday parties.


Teacher: 
Is there any party you remember in particular or one that 




was special?


Student: 
My 10th birthday party.


Teacher:
Why? (This is the implied why)


Student: 
Because it was a surprise party.

Point out that you now have a new and improved summary statement, “I liked my 10th birthday party because it was a surprise.”  The new element – surprise – does not repeat any of the other variables, and it is an effective cause.


Cause: The party was a surprise


Effect: I liked my 10th birthday party.

Go over many sample summary statements with the class.  There should be a few that are wrong, and that use circular reasoning so that the students can identify it and get some ideas about how to fix it.  

Assessment:

Given 5 sample summary statements a student should be able to identify the “What” and “why” parts of the statement, and the two elements of the “what” statement.  Given an incorrect summary statement, a student should be able to identify what is wrong with the statement.

*Sample statements used should be age appropriate.  

SAMPLE SUMMARY STATEMENTS

1. Flavonoids reduce the risk of coronary heart disease because they lower platelet aggregation and inhibit oxidation of low-density lipoproteins.

2. Oubain causes hypertension because it triggers erratic heart contractions and interferes with sodium calcium transfer.

3. Japanese workers have high amounts of sudden death casualties because of learned helplessness, physical strain, and Samurai work ethic.

4. Smoking can raise the risk of stroke because of ischemic activity and high blood pressure.

5. Garlic reduces heart disease because it lowers cholesterol and blood clotting.

6. Petting companion animals reduces the progression of coronary heart disease because it lowers blood pressure and cholesterol levels.

7. The squirrel coat in my closet is unique because my grandmother made it.

8. Drinking alcohol may cause muscle spasms because of loss of potassium.

9. The track of an M42 tank may become damaged in White Sands, New Mexico, because of terrain and temperature.

10. Drinking Tang may cause an asthma attack because of Yellow No. 5.

11. Misleading labeling on juice products may be a problem because it confuses and infuriates consumers.

12. Making your own poultice is a good idea because it teaches you about local herbs and their uses.

13. Columbus’ math on his first voyage may have proven disastrous because of problems with water, food, and sailors. 

